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Time Topic Presenter
8:00-8:30 Welcome & Introductions

Review & Sharing Tier 2 Successes & Challenges
Lori Lynass

8:30-9:00 Review of Tier 2 Big Concepts Lori Lynass

9:00-10:30 Review of the Five Core Tier 2 Interventions & 
Monitoring for Effectiveness & Fidelity

Bridget Walker & Lori Lynass

10:30-10:45 Break
10:45-11:45 Data-Based Student Identification & Progress 

Monitoring with Student Success Platform
Laura Phillips

11:45-12:45 Lunch
12:45-1:15 Troubleshooting & Problem-Solving Tier 2 

Behavior Systems and Supports
Lori Lynass

1:15-2:00 Managing the Continuum Between Tier 2/3 
Supports

Bridget Walker

2:00-3:00 Tier 2: Tiered Fidelity Inventory and Action 
Planning for LID Day Presentation to Staff

Lori Lynass & Bridget Walker

Agenda

Sound Supports and Associates 2020

3

Group 
Norms and 
Expectations

Be Responsible
• Be an active participant
• Return promptly from breaks/activities –

Hand/Bell Signal
• Use cell phone/laptop to support learning
Be Respectful
• Use time well & meaningfully
• Ask relevant/clarifying questions
• Leave no trace- clean up your space
Be Professional
• Enter discussion with an open mind
• Share the Air with others- all voices heard
• Allow quiet think time for self and others FIRST

Be The Student You Wish To Have

Sound Supports and Associates 2020
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The district  is using the Multi-
Tiered System of Support 
(MTSS) to help schools develop 
a continuum of supports for 
every EPS student.

Everett Public Schools 
Systems of Support 2020

Sound Supports and Associates 2020
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“Table for Two”

• What Are You Doing Now For 
Students In Need of More 
Support?

• What Seems To Be The Most 
Effective Intervention?

• What Barriers Have You Run Into 
Now?

Sound Supports and Associates 2020
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0-1 
Referrals 

2-4 
Referrals 

5 + 
Referrals 

Evidence Based Practice 

TIME & CHANGE in Staff 
behavior required to generate 

desired outcome

Tier 3: FBA/BSP (5%)
6+ Discipline Referrals

Tier 2: CICO (15%)
3-5 Discipline Referrals

Tier 1: SW-PBIS  (80%)
0-2 Discipline Referrals

Sound Supports and Associates 2020
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Universal

Targeted

Intensive
PBIS

Continuum of 
Support for ALLAnger 

Management

Soc Studies

Reading

Math

Science

Swimming

SEL

BRIDGETSound Supports and Associates 2020
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Tier 2 – Secondary
Early intervention
Specialized, short term, group monitored and administered system for 
students who display indicators of high-risk problem behavior & are not 
responsive to universal interventions 

• Basic functional based thinking intervention decisions
• Daily behavioral monitoring/feedback
• Regular & frequent opportunities for positive reinforcement
• Increased family & community connections
• Academic supports/strategies for academic success 
• Planned, focused SEL, social skills instruction and support
• Evidence based interventions
• Match student to least intensive intervention that meets his/her need(s)

Sound Supports and Associates 2020
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A Reminder 
About Human 
Behavior:

• Behavior Serves A Function
• Is Taught and Learned and 

Thus Can Be Retaught and 
Changed

……Yes, For Some Students This 
Can Be a Longer Process.

……And Yes, Our Behavior Has 
to Change Too.

Sound Supports and Associates 2020
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Only Two Basic Behavior Functions

Problem
Behavior

Obtain/Get
Something

Escape/
Avoid

Something

Social Tangible/
Activity

Adult

Stimulation/
Sensory

Peer

Positive 
Reinforcement

Negative  
Reinforcement

from Horner & Sugai 
at www.pbis.org Sound Supports and Associates 2020
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Tier 2: EPS Core 
Interventions

• Check In & Check Out
• Home Note
• Self-Monitoring Plans
• Behavior Pacts/Contracts
• Class Pass System
• Targeted SEL Groups

Sound Supports and Associates 2020
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Class Pass Class Pass intervention, the student uses a limited number of “passes” 
to take brief (8-12 minute) work breaks to engage in preferred activities 
without disrupting instruction seeking to escape or avoid an academic 
task or sensory experience. To promote increased work/sensory 
tolerance, however, the student is also given an incentive to retain 
passes unused to redeem later for rewards.
Useful for students motivated by avoiding tasks/activities or sensory 
experiences. 

2-3 major ODR in 4-6 weeks 
with same motivation.

X – X on Universal Screening

Class pass tracking tool to monitor 
when passes are used and tracking 
unused passes, which are used to 
access reinforcement

Student using average of one or no 
passes for 4 of 5 days a week for 3-4 
weeks. 
M ove to self-monitoring for 2-3 weeks 
as a transition

Social Skills Development 
Group

Small groups that focus on the development of specific inter or 
intrapersonal skills to expand a student’s SEL capacity. Groups focus on 
key skills and strategies such as self-management, self-calming, conflict 
resolution etc. 

Students are reinforced when they are observed using the strategies in 
the school context.

Best for students who need to develop positive replacement skill to 
better meet the function of a behavior. Can be used for students with a 
variety of functions for their behavior.

2-3 major ODR in 4-6 weeks.
Teacher nomination
X-X in Universal Screening

Pre/Post Skills Survey
Student skill self -assessment

Completion of skill unit/lesson series

Behavior Contract A written agreement between student and staff using an established 
template. Outlines specific expectations for student behavior and how 
student will be reinforced on a daily and weekly basis for reaching those 
expectations. The student must know how to demonstrate the 
expectations outlined in the contract.

Can be used for a variety of functions of behavior as long as
reinforcement matches the function. Useful for attendance, work 
completion, reinforcing use of a new skill/strategy etc. 

2-3 major ODR in 4-6 weeks.
X-X in Universal Screening

Behavior chart for tracking goals 
met

M eet goal for 3- 4 weeks. M ove to 
self-monitoring for 2-3 weeks as a 
transition

Transition Support: Self-
M onitoring

Useful for helping students transition from a more structured delivery of 
a Tier 2 intervention after they have met their goals with consistency for 
3-4 weeks. 

Students monitor/track their own behavior for a period of time. They 
receive reinforcement when their self-recorded data matches that of 
the teacher or staff. 

Completion of a Tier 2 
intervention

Self-M onitoring DPR M atches staff rating 80% of the time 
for 2 weeks. Then tracks 
independently for 1- 2 weeks or when 
student requests

Sound Supports and Associates 2020
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Identifying Students For Tier 2/3 Supports:
• Office Referral Data
• Academic Data
• Classroom Minors Data
• Attendance Data
• Frequency of Nurse’s Office Visits
• Mental Health Concerns
• Drug/Alcohol Concerns
• Student Self Refers
• Social Emotional Screening Data
• Teacher/Counselor/Parent Request 

Sound Supports and Associates 2020
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Behavior Contracting
Use of a consistent format for developing a 
basic system of support and acknowledgement 
that allows for some individualizing of supports, 
goals, and reinforcement strategies. 

Helpful for all students but can be most useful 
for students with escape/avoidance motivation 
where other interventions may not already be 
in place

Student must be taught the replacement skills 
and have the opportunity to be reinforced for 
emerging efforts early on with gradual increase 
in expectations over time

Try to be as function based as possible in 
determining systems of 
acknowledgement/reinforcement

Sound Supports and Associates 2020
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Behavioral 
Pacts vs 
Contracts

Sound Supports and Associates 2020
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Difference Between Effective and Ineffective Behavior 
Contracts

EFFECTIVE BEHAVIOR CONTRACT

• Negotiated agreement
• Describes what the student 

should do
• Provides a goal statement
• Outlines what the student 

will earn as a reward for 
meeting goal

• Teacher uses contract to 
precorrect and prompt 
behavior

INEFFECTIVE BEHAVIOR CONTRACT

• Non-negotiated 
• Describes what the 

student is doing wrong
• Provides no goal 

statement
• Outlines how the 

student will be 
punished if problem 
behavior continues

• No other adult follow 
through with the 
contractClayton Cook, Univ of Minnesota 2018 Sound Supports and Associates 2020
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Sample form from 
Academic and Behavior 
Supports for At-Risk Students: 
Tier 2 Interventions

By Stormont, Reinke, Herman 
and Lembke
From Guildford Press

Also see: The Tough Kid Tool 
Box
By Rhodes, Jensen and Reavis
From Pacific Publishing

Sound Supports and Associates 2020
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Home Note 
– Younger 
Students

Sound Supports and Associates 2020
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Home Note 
– Older 

Students

Sound Supports and Associates 2020
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Self-Monitoring

• Set a realistic and attainable goal with the student

• Identify what the student should be doing instead of 
the problem behaviors 

• Determine how frequently the student will self-
monitor and record her behaviors 

• Combine tracking with a reward component for 
meeting a preset goal to increase self-regulation and 
self-control 

• Use of technological device or natural breaks or 
transitions to prompt self-reflection and self-
recording of behavior 

• The student must comprehend the self-monitoring 
chart 

Sound Supports and Associates 2020

22



1/27/20

12

Self Monitoring 

Sound Supports and Associates 2020
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MoBeGo, I-Connect and Score It
Sound Supports and Associates 2020
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Timer Tools

Sound Supports and Associates 2020
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Class Pass Intervention 
(From Browning –Wright, D. )

• CPI is for students who engage disruptive 
classroom behavior

• Work may be too difficult, views class as 
boring, or simply doesn’t like a subject 

• Allow students to escape/avoid academic 
tasks for a pre-determined amount of time 
by issuing class pass 

• Engage in a preferred activity for a certain 
amount of time 

• Students must be taught how to appropriately 
ask for and take a break.

• Pre-determine the break length.
• Determine the # of break cards.
• Collect data on times breaks are taken

Sound Supports and Associates 2020
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Class Pass Intervention
• Incentivize students to not use 

class passes by holding onto 
them and exchanging them for 
something even more desirable 
than escape/break 

• It works because students: 
• Can exercise choice by 

requesting a break with 
class pass 

• Tolerance for academic 
work is increased 

• Are able to earn access to 
desired reward/activity 
based on staying in the 
presence of the difficult, 
boring, or frustrating 
academic task 

Sound Supports and Associates 2020
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Sound Supports and Associates 2020

SEL Integration
(CASEL.org)
http://www.edutopia.org/keys-social-emotional-
learning-video

28
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Why SEL Matters
• National Averages:

• 29% of students feel like their school 
provides a supportive and encouraging 
environment.

• 83% of students made academic gains 
when SEL was part of the curriculum.

• 11% average gained on standardized tests 
when participating in SEL.

• 11% increase in GPA when participating in 
SEL.

• CASEL, 2016

Sound Supports and Associates 2020
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Check In/Check Out (CICO)

Check in

Convenient location, solid routine
Check-in person collects signed DPR 

or CICO home note
Student receives new DPR with 

goal and reminder of expectations
This is a positive start to the day for 

the student

Regular Teacher Feedback

Teacher rates student for each 
period of the day

Positive and encouraging

Check Out

Convenient location, solid routine
Check-out person totals points and 

provides reinforcement and/or 
encouragement

Coach collects DPR copy and sends 
one copy home (or a CICO home 

note)
Positive end to the school day 

Sound Supports and Associates 2020

Supplemental 
Manual 
Page  23
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Graduation

Self-Monitoring

Basic Plus Program 
(as needed)

Program Phases Daily Program Routine

Student Meets Entry Criteria

Morning 
Check-in

Parent
Feedback

Basic Program 

Teacher 
Feedback

Afternoon
Check-out

Sound Supports and Associates 2020
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Daily Progress Report (DPR) Sample
NAME:______________________  DATE:__________________

Teachers please indicate YES (2), SO-SO (1), or NO (0) regarding the studentʼs achievement
in relation to the following sets of expectations/behaviors.

EXPECTATIONS
1 st block 2 nd block 3 rd block 4 th block

Be Safe 2      1      0 2        1        0 2        1        0 2        1        0

Be Respectful 2        1        0 2        1        0 2        1        0 2        1        0

Be Responsible 2        1        0 2        1        0 2        1        0 2        1        0

Total Points

Teacher Initials

Adapted from Responding to Problem Behavior in Schools: The Behavior Education Program by Crone, Horner, and Hawken

Sound Supports and Associates 2020
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Student:  __________________________________ Date: ____________         M  Tu  W  Th  F       Goal:  ______

Expectations
Morning to Recess Recess to Lunch Lunch to Recess Recess to End Total
Tough 
Time

So-
So

Good AWE 
some

Tough 
Time

So-So Good AWE
some

Tough 
Time

So-So Good AWE
some

Tough 
Time

So-So Good AWE 
some

Safe 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4

Honest 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4

Accountable 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4

Respectful 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4

Kind 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4

Totals

Comments: 4 = AWESOME: Met expectations with positive behavior; worked 
independently without any corrections/reminders.

3 = GOOD: Met expectations with only 1 reminder/correction

2 = SO-SO: Needed 2-3 reminders/corrections

Parent/Guardian Signature: ___________________________ 1 = TOUGH TIME: Needed 4 or more reminders/corrections

Note: Parent comments can be included on the back of this form

Checked in                                YES       NO

Checked out                              YES       NO

Has Materials                            YES       NO

Parent Signature                       YES       NO

Sound Supports and Associates 2020
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Maintaining
Consequence

Wants Attention Wants something Wants to escape 
attention

Wants to avoid
something

100 pts Take note to 
office/teacher
Ask a peer to 
play/read/draw
Be a leader
Principal’s recess

Trip to treasure 
chest
Choose a snack
Choose a 5 min. 
activity
School wide sticker
Principles recess

Computer time by 
self

Short break
Alternative activity

250 pts Computer with a 
friend
Extra sharing time

More time for
selected activity
Free ticket to
sporting event

Time alone
Independent work
space

Alternative 
assignment

400 pts Out to lunch with  
TBA  
Class recess, free 
time,  or popcorn 
party

New school /art 
supplies

Get out of school 
early

CICO Trading Post

Sound Supports and Associates 2020
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Things Are Going 
Well… What

Now?

The GOAL is always to “Graduate” 
students from our supports or Fade 
supports

• Do so gradually and support the 
transition

1) Increasing student responsibility 
and self-awareness 

• Transition into a Self-
Management/ Self-Monitoring 
program

2) Then, gradually remove or “Fade” 
components of the intervention 

Sound Supports and Associates 2020
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Decision Rules for Self-
Monitoring (SM)

• 6-8 weeks in Basic/Basic Plus, meeting criteria 80% of 
the time

• SM can be faded across 2-5 weeks

• Students check-in and out and receive progress 
feedback from teacher

• Students rate their own behavior on the CICO form

• Teachers rate behavior on the CICO form

• Coach determines partial agreement between the two
(80%)

• Coach reviews SM purpose and structure with teachers 
prior to starting

• Can be used as an adaptation for students who are 
more internalizing and/or prefer private feedback

Sound Supports and Associates 2020
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Graduation... • Celebrate each 
graduation

• Continue quarterly 
events (reunions)

• Collect & enter monthly 
self-report CICO form to 
monitor progress

• Consider Graduates as 
program assistants/peer 
mentors

Sound Supports and Associates 2020
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CICO Home Report

Name: _____________________________
Date: _____________

______  I met my goal today ______  I had a hard day

One thing I did really well today  was:_______________________

Something I will work on tomorrow is: _______________________

Comments:

Parent/Guardian Signature: ________________________________________________________
Comments:

Sound Supports and Associates 2020
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Preparing for Success in CICO

•Train and support teachers and supervisors to give effective acknowledgement and 
corrective feedback 

Teacher training video on CICO Feedback- across regular, self monitoring and fading. Fun-
still subjective in terms of rating, but useful!
https://youtu.be/vP7GJ72UxsA

•Train students in the system and how to accept and respond to feedback
https://youtu.be/GMo5aAm2rVw- realistic school made video on CICO that is designed 
for student orientation but good overall model! Though adult feedback could be more 
specific. 

•Orient parents to the goal of the supports and how they can support/respond to student 
progress

Sound Supports and Associates 2020
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Discussion Time

• Based on what you just heard, 
which of these interventions do 
you think would be best to 
present to your staff first?

• What would be the initial steps to 
introduce the intervention(s)?

Sound Supports and Associates 2020
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https://youtu.be/vP7GJ72UxsA
https://youtu.be/GMo5aAm2rVw-
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Assess for Fidelity of Implementation

Sound Supports and Associates 2020
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~80% of Students

~15% 

~ 

Fidelity Measures Tiered Systems of Supports 
(Monton & Walker, 2020)

TIER III: TERTIARY/ INTENSIVE SUPPORTS
Tiered Fidelity Inventory (TFI)

Interval Observations (Student & Teacher Behavior)
Behavior Intervention Plan (BIP) Fidelity of 

Implementation and Social-Validity Checklists

TIER II: SECONDARY /TARGETED SUPPORTS
Tiered Fidelity Inventory (TFI)

Intervention Fidelity of Implementation and Social-Validity 
Checklists (e.g. MO-SWPBIS Manual)

TIER I: PRIMARY/UNIVERSAL SUPPORTS
Tiered Fidelity Inventory (TFI)

Self-Assessment of Classroom Management (SACM)
Active Supervision Self-Assessment

~5%

Fidelity data reviewed with student outcomes such as office 
referrals and academic performance

Sound Supports and Associates 2020
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Supporting 
Consistency & 
Fidelity of Plan 
Implementation

On-going, sustained, and purposeful training

On-going access to technical assistance and coaching

Periodic formal checks

Student outcomes
Student perceptions and 
experience (social validity)
Adult perceptions and 
experiences (social validity)

Provide booster sessions and supports for student 
and/or teacher based on data

Apply logic of SW-PBS to 
adult learners

Explain-show-practice-reinforce

Provide Ongoing Data/ Feedback

Data-based Decision Making
Sound Supports and Associates 2020
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Tier 2 Team Decision-Making 
on Student Criteria
• Match student to appropriate T2 Intervention based on function of student 

need
• Set initial criteria for success and schedule/type of acknowledgement or 

reinforcement for meeting criteria
• Begin where the student is 
• Gradually increase expectations over time, provide student with added 

supports and acknowledgement at each change
• If student struggles for long period drop the criteria a bit until success 

(check fidelity of implementation as well)
• Monitor student progress over time and determine timeline for fading 

towards self-monitoring (generally 6-8 weeks at criteria)
• Track student progress at self-monitoring and plan to fade student to 

universal supports after 4-6 weeks of success
• Identify when to graduate student from T2 support! CELEBRATE 

Sound Supports and Associates 2020
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Tier 2 Team
Setting Students and Staff Up for Success: 
Training, Coaching and Fidelity of Implementation

• Develop and provide intervention orientation and overview 
materials staff and student (videos, fidelity checklist, forms etc.). 

• Provide structured coaching and practice to help student and 
staff “practice” intervention when others are not present. Use 
the fidelity checklist to do a run through, ask/answer questions, 
review next steps etc.. 

• Fidelity Checklist: 
• First week: Staff uses daily for self-reflection; T2 Coach uses 

daily for coaching/feedback during visit. Use this data for 
problem solving and integrating intervention into practice.

• Week Two: Fade to every other day
• Week Three: Once week minimum
• If changes or adjustment to intervention are made update 

the checklist and return to more frequent implementation 

Sound Supports and Associates 2020
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CICO Teacher 
Fidelity 

Checklist 

Sound Supports and Associates 2020

Supplemental 
Manual 

Page 58-77
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MO SW-PBS Tier 2 Workbook 2018-2019 

Social Validity Rating Form 
	
Please	complete	the	items	listed	below.	The	items	should	be	completed	by	placing	a	check	mark	in	the	
box	under	the	question	that	best	indicates	how	you	feel	about	the	intervention	recommendations.	This	
is	a	good	form	for	the	teacher	to	use	before	the	intervention	begins.	
	
1. How	clear	is	your	understanding	of	this	intervention?	

	

Not	at	all	clear	  Neutral	  Very	clear	

     
	
2. How	acceptable	do	you	find	the	intervention	to	be	regarding	your	concerns	about	this	student?	

	

Not	at	all	acceptable	  Neutral	  Very	acceptable	

     
	
3. How	willing	are	you	to	carry	out	this	intervention?	

	

Not	at	all	willing	  Neutral	  Very	willing	

     
	
4. Given	this	student’s	behavioral	problems,	how	reasonable	do	you	find	this	intervention	to	be?	

	

Not	at	all	reasonable	  Neutral	  Very	reasonable	

     
	
5. How	costly	will	it	be	to	carry	out	the	intervention?	

	

Not	at	all	costly	  Neutral	  Very	costly	

     
	
6. To	what	extent	do	you	think	there	might	be	disadvantages	in	following	this	intervention?	

	

Not	at	all	likely	  Neutral	  Very	likely	

     
	
7. How	likely	is	this	intervention	to	make	permanent	improvements	in	this	student’s	behavior?	

	

Unlikely	  Neutral	  Very	likely	

     
	
8. How	much	time	will	be	needed	each	day	for	you	to	carry	out	this	intervention?	

	

Little	time	will	
be	needed	

 Neutral	  Much	time	will	
be	needed	

     

Periodically Ask Teachers and Students What They 
Think About the Intervention, System & Process:
Check for Social Validity

See more samples in workbook

MOSWPBIS

Sound Supports and Associates 2020

Supplemental 
Manual 

Page 58-77
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Tier 2 teams: 
Building Systems 
for Tracking 
Interventions & 
Managing Data

Sound Supports and Associates 2020

Supplemental 
Manual 

Page 3-13

48
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TIER 1 TEAM TIER 2 TEAM
Addresses and prevents problem behavior for 80% to 
90% of the students.

Designs early intervention programs for the remaining 
10% to 15% of students who are at risk for academic or 
behavioral problems.

Determines areas of need within the school. Conducts proactive, regular student screening and 
coordinates and shares information with the Tier 1 
Team.

Uses schoolwide data to set priorities within the school. Uses data to proactively determine which students 
need additional academic and/or social-behavioral 
support.

Identifies needed strategies, current and on-going staff 
training, and resources.

Identifies staff skilled in conducting brief functional 
assessments.

Designs positive behavioral interventions and supports 
for the classroom and the entire school.

Designs positive behavioral interventions and supports 
for small groups of students and/or specific classroom 
settings needing additional assistance.

Provides ongoing support for staff members 
implementing positive behavior support programs.

Consults with and provides ongoing support for school 
staff who have a student(s) with academic and/or 
behavior problems.

Shares schoolwide outcomes and makes program 
modifications as necessary.

Shares intervention outcomes and provides ongoing 
support for student, teacher and family.

Coordinates school and community schoolwide 
services.

Coordinates school and community services for groups 
of students at risk .

Tier 1 and 2 Team Roles Compared

MOSWPBIS
Sound Supports and Associates 2020
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Tier 2 Team Meeting

First, the set up!
1. Review Tier II Features on the TFI for meetings.

Sound Supports and Associates 2020
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Sample

MO-SWPBIS Sound Supports and Associates 2020

Supplemental 
Manual 
Page 6
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Team Roles

Team Agreements
• Stay Present
• Strength Based Perspectives
• Stay Focused on Topic
• Start and End on Time
• Share the Air
• Speak Your Truth

Facilitator
(Counselor)

Data 
Analyst
(Teacher)

Minute 
Taker
(Social 
Worker)

Time-
Keeper
(Teacher)

Admin Team 
Member
(Teacher)

Lori Jill Nikki Ryan Dan Jerome

Sound Supports and Associates 2020
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Time Task
2:00-2:10 Previous Tasks
2:10-2:25 Targeted Intervention Summary
2:25-2:40 Current Student Check
2:40-3:00 New Students

Agenda

Sound Supports and Associates 2020
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Previous Tasks

Sound Supports and Associates 2020
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Targeted Intervention Summary

Intervention # of Students 
Participating

# of Students 
Responding

# of Students with 
Variable Responsiveness 

# of Students Not Yet Responding 
(meeting goal less than 50% of 
the time) 

Check In Check 
Out

12 10 = 83% 1 1

Home Note 8 5 = 62% 0 3

Class Pass 10 7 = 70% 3

Sound Supports and Associates 2020
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Class Pass
*Students not yet meeting goal, problem solve and determine next steps
1. Possible barrier: fidelity, intervention/function mismatch, intervention needs to be 
modified
2. Possible decisions: Meet with teacher, change interventions, P-BIP, change reinforcer

Students with Positive 
Response, Not Yet Ready 
for Fading
(These students do not 
need to be discussed at 
this time)

Students with Positive Response 
Eligible for Fading or Graduating 
(Demonstrated positive response and 
meeting data-decision rule criteria 
for fading or graduating

Students with 
variable response 
(meeting goal 
between 55%-
75% of the time)

Students Not Yet 
Responding 
Favorably (meeting 
goal 55% of the time 
or less)

K.S. T.H. G.K.

F.H. L.L. P.S.

J.S. B.W. C.M.

S.I.

Sound Supports and Associates 2020
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Current Students

Sound Supports and Associates 2020

57

New Students

Sound Supports and Associates 2020
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Fidelity/Treatment Integrity
• Provide staff training and 

practice delivering their 
aspect of the intervention

• Provide opportunities for 
coaching, problem solving 
and encouragement early 
on. 

• Collected by Coach and 
used as Self-Assessment

• Required to determine if 
intervention implemented 
as planned and with 
consistency

CICO Staff/Teacher 
Component

Not 
Observed

(0)

Low- 25% of 
time
(1)

50% of the 
time
(2)

75% of 
the time
(3)

100% of 
the time
(4)

I greet the students in the morning in a 
positive, friendly manner.

I provide the students positive, specific 
verbal feedback after each subject with 
DPR. 
I provide the students specific verbal 
feedback after each subject on items to 
improve on with DPR. 
I reinforce the student throughout the 
day using the universal recognition 
system. 

I provide pre-corrects to the students 
when problems emerge or tend to occur. 
I remind the student to check-out. 

I  complete my self-assessment for
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Implement 
Solution with 
High Integrity

Identify 
Goal for Change

Identify Problem
with

Precision

Monitor Impact
of Solution and

Compare against Goal

Make Summative
Evaluation
Decision

Meeting
Foundations

Team-Initiated 
Problem Solving (TIPS 

II) Model

Identify
Solution and 

Create
Implementation 

Plan with 
Contextual Fit

Collect and 
Use Data

Operational
Hexagon

Racial Equity
Analysis
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Tier II Team 
meeting 
organizer

Sound Supports and Associates 2020

Supplemental 
Manual 
Page 7
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Tier 2 Team Meetings

• What are the next steps to making your Tier 2 team meetings more 
efficient and effective? Do you have:

• Clearly Defined Roles?
• Clear Agenda Process/Format?
• A Data Tracking System?
• Someone to Monitor Each Intervention?

15 Min
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Problem Solving 
&Trouble Shooting 
Supports
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Adapted with permission from the MO SW-PBS Tier 2 Workbook 2018-2019 

EPS Tier 2 Pre-Meeting Organizer 
	
School	Name:					 	 	 	 	 	 		Meeting	Date:		 	 	 	
	
Directions:	To	be	completed	before	the	Tier	2	Team	meeting	by	each	Intervention	Coordinator.		
Review	student	progress	monitoring	data	and	count	the	total	number	of	students	participating	and	
what	response	they	are	having	(positive,	questionable	or	poor)	and	record	below.	
 

Intervention	 #	of	Students	
Participating	

#	of	Students	
with	Positive	
Response	

#	of	Students	with	
Questionable	
Response	

#	of	Students	
with	Poor	
Response	

Check-In,	Check-Out	     

Social	Skills	Intervention	Group	     

Self-Monitoring	
    

Class	Pass	     

 
Directions:	Write	names	of	students	in	the	appropriate	columns	below.	

 

Students	with		
Positive	Response,	
Not	Ready	for	Fading	

(These	students	do	not	need	
to	be	discussed	at	this	time)	

Students	with	Positive	
Response	Eligible	for	
Fading	or	Graduating	
(Demonstrating	positive	
response	and	meeting	data	
decision	rule	for	fading	or	

graduating)	

Students	with	
Questionable	Response	

Students	with		
Poor	Response	

    
    
    
    
    
    
    
    
    
    
   

 

 

 
 

 

Premeeting Organizer

Sound Supports and Associates 2020
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MO SW-PBS Tier 2 Workbook 2018-2019 

Tier 2 SW-PBS Student Progress Monitoring Guide 
 

Review	the	Pre-meeting	Organizer.	Answer	the	questions	below	for	each	student	requiring	action	
by	the	team.	
	

	

	
 

MO-SWPBIS Workbook
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Guidelines for 
Interpreting 
Student Data 
and Making 

Decisions

Adapted with permission from MO-SWPBISSound Supports and Associates 2020

Supplemental 
Manual 

Page 166
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DPR Chart Option 1 
A consistently increasing line indicates that the 
program is effective as it is established

School days

Sc
or

e 
on

 D
PR
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DPR Chart Option 3

A decreasing line indicates that the program needs to be changed. It may be helpful to 
review data at the different time periods to get more information on when the 
student is experiencing more difficulty.

School days

Sc
or

e 
on

 D
PR
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DPR Chart Option 2

A flat line indicates that the team should consider making some changes to 
support improvement.

School days

Sc
or

e 
on

 D
PR
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DPR Chart Option 4

A variable line may indicate a need to increase student motivation to comply with the 
program and/or it may mean that there is inconsistency in the way the teacher is making 
the evaluation on the DPR or enforcing expectations

School days

Sc
or

e 
on

 D
PR
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Monitoring Outcomes Data
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Mapping Basic Tier 2-3 Interventions
Begin with Least Intensive Intervention possible that matches 
student need. Increase/adjust supports based on data.

Identify 
Students (SWIS, 
Referral etc.)

Function Based 
Matching to 
Existing 
Supports

Self-Monitoring

Class Pass or 
Take a Break

Basic Check In 
& Check Out

Small Group
Social-
Emotional  

Integrated Tier 
2 Interventions 

Least Intensive More Intensive
Sound Supports and Associates 2020
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Tier 3 = Individualized Plans integrating 
one or more established interventions 
Within FBA/BIP framework (Not Just for 
Special Education!). 

Tier 2= Small Group monitored and 
implemented, short term Interventions, 
focusing on key areas of emerging need. 
Little individualization (e.g. type or 
frequency of reinforcement etc.)

Sound Supports and Associates 2020
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Features of Tier III  
Tertiary/Intensive

Specialized individually administered systems for students who display 
most challenging problem behavior & are unresponsive to targeted 
group interventions

• Simple request for assistance
• Immediate initial response (24-48 hours)
• Functional behavioral assessment-based behavior support 

planning
• Team-based problem-solving process 
• Data-based decision making & continuous progress monitoring
• Comprehensive service delivery derived from a wraparound 

process
• May tap multiple disciplines and/or community agencies 

(School mental health, drug and alcohol etc.)

Sound Supports and Associates 2020
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3-Tiered System of Support 

Check-In 
Check-Out

Skills 
Groups

Group w. 
individual

feature

Complex
FBA/BIP

Problem Solving 
Team Meeting

Tertiary Systems 
Team Meeting

Brief 
FBA/BIP

Brief 
FBA/BIP

Wraparound

Secondary 
Systems Team

Meeting

Plans 
schoolwide & 

classroom 
supports

Uses process data; 
determines overall 

intervention 
effectiveness

Standing team; uses 
FBA/BIP process for 
one student at a time

Uses process data; 
determines overall 

intervention 
effectiveness

Universal
Team

Meeting

Universal 
Support

USDOE-OSEP Tertiary 
Demo Project 

#H326M0060010
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MO SW-PBS Tier 3 Workbook 2018-2019 

Tier 3 Student Support Meeting Process Guide 
 

  
Prior	to	next	meeting:	Action	Team	Members	are	notified	of	their	
participation	and	date	of	meeting.	Record	review	and	interviews	are	
completed	(Adapted	FACTS	–	Part	A).	

	

	 	
Prior	to	next	meeting:	Observations	are	completed.	

	

	 	
Prior	to	next	meeting:	Identified	personnel	collect	fidelity	of	
implementation	and	student	progress	monitoring	data.	

	

	  
 

Core	Team	Meeting	

Action	Team	
Meeting	1	

Action	Team	
Meeting	2	

Action	Team	
Meeting	3	

• Identify	student	for	Tier	3	Intervention	
• Identify	action	team	members	
• Document	Action	Team	members	and	student	information	on	Tier	3	Student	
File	Checklist	

• Determine	who	will	notify	action	team	members	
• Assign	action	team	member(s)	to	review	student	records	
• Assign	action	team	members(s)	to	interview	staff,	family,	student	

• Summarize	record	review	&	interview	information	(Adapted	FACTS	Part	A)	
• Identify	specific	antecedents	and	consequences	of	problem	behavior	in	
each	 identified	context	and	generate	a	Summary	Statement	(Adapted	
FACTS	Part	B)	

• Determine	details	for	completing	observations:	
• Who	will	conduct	the	observations?	
• When	(dates	and	times)	
• Where	(settings	where	problem	behaviors	occur	and	do	not	occur)	

• Document	necessary	information	on	Tier	3	Student	File	Checklist	
• Schedule	meeting	2	

• Review	and	summarize	observation	information	
• If	Summary	Statement	is	not	confirmed	

• Determine	details	for	additional	observations	and	schedule	next	meeting	
• If	Summary	Statement	is	confirmed,	develop	Competing	Behavior	Pathway	
and	 Behavior	Intervention	Plan	(BIP).	

• Document	necessary	information	on	Tier	3	Student	File	Checklist	
• Schedule	meeting	3	

• Review	BIP	implementation	plan	-	did	everyone	implement	with	fidelity?	
• Review	progress	monitoring	data	

• Based	on	data,	the	team	will	determine	whether	to:	reteach	adults	
and/or	students;	continue;	modify;	intensify	

• Document	necessary	information	on	Tier	3	Student	File	Checklist	
• Schedule	next	review	meeting	

Building an effective  FBA/BIP 
takes time. Therefore you want 
to move into this level of 
problem-solving only when 
necessary

Sound Supports and Associates 2020
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A few last thoughts 

• Work Smarter Not Harder…
• Focus on the interventions and 

strategies that require the least 
investment yet gain the greatest 
effect.

• Adults change first in order to 
help students achieve more…
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Final Action Planning Tasks 
Review the Tier 2 Planning TFI to Guide Your Time
• Update or create a new action plan that includes mapping out steps 

needed to present Tier 2 materials to all staff in August.
• What intervention(s)/systems can you get in place or further refine 

this winter/spring?
• Identify how your PBIS coach can help you with further development 

of these areas.
• Complete your exit ticket and turn in when you leave.
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Thank you!

Lori Lynass, Ed.D.
lynassl@gmail.com

Bridget Walker, PhD.
bridgetwalkerphd@gmail.com
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